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Introduction

Introduction

 My approach to writing this book has been to present a variety of writing forms in a pal-

atable manner. The lessons are meant to be engaged in by intermediate students, but many 

are suitable for both older and younger students. The philosophy undergirding the lessons 

coincides roughly with the prevailing methodological notions concerning pre-writing (concep-

tion), incubation, production, and revision. Pre-writing is given full emphasis because my own 

orientation is based on the creative thinking principles of E. Paul Torrance (1990, 1999), and 

I believe that the warm-up is crucial to all creative production. The goal of Lessons in Writing,

then, is to increase the writing skills of middle-grade students in an enjoyable way.

 The sequence of the lessons has a pattern, but it’s not necessary to administer them 

in numerical order. Perhaps your students have had several lessons dealing with similes or al-

literation; in that case, you can choose to give only one or none of those lessons offered here. 

Similarly, you might decide to administer one type of writing before another, thus changing the 

order of the lessons. In all candor, I do hope you alter both the order of the lessons and their 

content according to the abilities and experiences of your students. You should feel that you are 

a full-fledged co-author of this publication.

References:

Torrance, E.P. and H.T. Safter. The Incubation Model of Teaching. Buffalo, NY: Bearly Limited,
1990.

Torrance, E.P. and H.T. Safter. Making the Creative Leap Beyond. Buffalo, NY: Creative Educa-
tion Foundation Press, 1999.
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Lesson 1: Similes

What’s It Like?: Producing Eleven Original Similes; 
Predicting How People Will Live in 100 Years

TO THE TEACHER/PARENT: ABOUT THE LESSON

 This lesson was designed to make students aware of the richness and also the drab-
ness of our speech. The initiating activity offers you an opportunity to point out to your students 
how imitative and unresourceful we can be in our speech patterns.
 The idea the student is invited to analyze at the second level is that the human mind 
constantly makes comparisons. Some of your students may have trouble in understanding the 
importance of this ability, so you should be prepared to give examples of its significance.
 A number of students of the creative thinking process regard the ability to see relation-
ships as the very essence of the process. Long ago, Spearman (1930) stated this as his sec-
ond principle in explaining “mental creativity.” “When two or more items (precepts or ideas) are 
given, a person may perceive them to be in various ways related; thus, one may be near, after, 
or the cause of, or a part of the other” (p. 18). In their classic study of highly creative adoles-
cents, Getzels and Jackson (1960) concluded that the very essence of their subjects’ creativity 
lay in their ability to produce new ideas by joining together things that are customarily thought 
of as independent and dissimilar to go off in new directions.
 If the student accepts the invitation to compare living today with what he or she envi-
sions it to be like in the next century, the student will be using both his imaginative and critical 
faculties to a considerable extent. The student will therefore be emulating the scientist, who in 
searching for new knowledge continually pushes beyond what is known and then evaluates 
what has been learned by using measures that experience has taught can be trusted.

EVALUATING STUDENT RESPONSES

 Answers for the similes will vary. Accept all reasonable answers. 

Targeted Learner Outcomes: The student will

• complete ten similies by supplying words other than the all-too-familiar ones,

• think up a simile about a dinosaur, and

• predict major changes in how people will live 100 years from now.

Lesson 1: Similes: What’s It Like?
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Lesson 1: Similes

Lesson 1: Similes: What’s It Like?

What’s It Like?: Producing Eleven Original Similes; 
Predicting How People Will Live in 100 Years (cont.)

FOLLOWING THROUGH

 If your students become especially interested in colorful language, ask them to compile 
lists of the picturesque expressions they run across in their reading. You can supply some fa-
vorites of your own to get things rolling. As you probably know, Reader’s Digest has a feature 
called “Picturesque Patter” that is a rich source of quaint sayings.

References:

Getzels, J.W. and P.W. Jackson. The Study of Giftedness: A Multidimensional Approach. In The 
Gifted Student. Washington, D.C.: Government Printing Office, 1960.

Spearman, C. Creative Mind. London: Cambridge University Press, 1930.

“Sharp as a tack” “Snug as a bug in a rug”
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Name:  Date: 

Lesson 1: Similes

What’s It Like?

A. Do you know what similes are? Similes point out likenesses or similarities in things. 
Have you ever heard expressions such as “sharp as a tack” or “snug as a bug in a rug”? 
When we talk like that, we are using similes. You will usually find the word as or the word 
like in a simile because these are the connecting words we use to make comparisons.

Directions: The idea of this exercise is to have you think of similes that are unusual and color-
ful. In each item below, some part of a simile is given. Your job is to make a comparison, using 
the words given and some other words. Fill in as many blanks as you can. If you can’t think of 
an appropriate word or phrase, go on to the next item. You can come back to the one you were 
“stuck on” later when an idea comes to you. Try to be original in your comparisons.

1. scarce as 

2. like finding 

3. funny as 

4. hard as 

5. crooked as 

6. wet as 

7. soft as 

8. like mixing 

9. sells like 

10. nervous as 

11. Now, let’s reverse the process. Can you think of an adjective that fits a dinosaur?

B. The human mind constantly makes comparisons, and this faculty of the mind enables us 
to establish relationships between things. Let’s see if you can combine your ability to see 
relationships with your ability to imagine. On your own paper, list what you think will be the 
most important differences between living now and living one hundred years in the future.

Lesson 1: Similes: What’s It Like?
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Lesson 2: Metaphors

Losing Heads: Writing a Conversation With Metaphors 

TO THE TEACHER/PARENT: ABOUT THE LESSON

First Level: Sketching misconceptions that small children might have

 Most of your students will be able to recognize in themselves the small children that are 
referred to by us when we discuss the misconceptions that little ones have when they hear 
many figures of speech. The tremendous joy that they derive from their progress in understand-
ing adults is mitigated at times by the confusion that comes from an expression such as “He 
lost his head” (hence our title, “Losing Heads”). To be truthful, children aren’t the only ones who 
take these metaphors literally. Depending upon our frame of mind and the kind of language 
used, any of us can be confused by a metaphor that somehow throws us off the speaker’s 
track.
 We have presented sentences that your students are to interpret as a young child might, 
but the interpretations are to be sketched rather than written. There are a couple of reasons for 
asking your students to draw rather than write their responses. First of all, we intend to provide 
a little relief from the direct approach of requiring written responses to the queries in this book. 
Secondly, there are many young people who enjoy drawing, and this will give the students who 
do well in nonverbal expression an opportunity to exhibit their talents.

Second Level: Listening for metaphors

 Although we define metaphor in the lesson, you may want to elaborate upon our defini-
tion. It’s a tricky figure of speech to pin down without illustrations, and so additional examples of 
very common metaphors will help those who confuse metaphors with other figures of speech. 
The best examples, of course, are those that are used by the students themselves.

Your students are to listen for metaphors during a 24-hour period. This will provide you a 
natural break in the lesson, which we feel will work to your advantage inasmuch as it will permit 
a good deal of reinforcement of the concept and also stretch out a lesson that really needs time 
to take hold and develop in the student’s mind.

Third Level: Incorporating metaphors into written conversation

Stories benefit greatly when the writer uses conversation; plays are nothing without it, 
and even student reports are enhanced by quotations from interviewees. Thus, much is to be 
gained by the student in being able to capture natural conversation in writing. A case could be 
made, then, for introducing this lesson early in the school year because increased skill in han-
dling conversation in a story or report will improve much of your students’ writing. The difficulty
in making the conversation natural can be overcome in part by attending to the way people 
express themselves in words. This lesson will give you an opportunity to train the ears of your  
students in catching the rhythm and flavor of conversation.

Lesson 2: Metaphors: Losing Heads
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Name:  Date: 

Lesson 2: Metaphors

Losing Heads

A. Young children sometimes take what we say quite literally—and it confuses them. They are 
confused by how we express ourselves in figurative language, as when someone says: “You 
can’t blame Sam for biting his head off—Dan was way out of line.” A child hearing this might 
well have a vision of a decapitated boy and could also wonder why Dan got out of the line, 
especially if he could be bitten so brutally for it. And when a young child hears something 
like “With all the confusion, he lost his head and ran the wrong way,” he or she might have 
a similar vision.

Directions: Imagine what a confused child would visualize when he or she hears the following 
expressions. In the space below, draw a sketch of one of the scenes that might come to the 
child’s mind.

1. Mr. Thomas was a rock throughout the crisis.

2. After Sean’s nasty remark, Terry stared a hole through him.

3. Justin scorched the road to Junction City in his convertible because he was in such a 
hurry to get there.

4. Before long, the detective was able to sniff out the clue that solved the case.

5. The bad news hit him in the face.

6. Unfortunately, Robert just wallowed in self-pity after she turned him down.

7. Rita was all puffed up because she had won the prize.

Lesson 2: Metaphors: Losing Heads
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Name:  Date: 

Lesson 2: Metaphors

Losing Heads (cont.)

B. It’s not uncommon to hear expressions such as those we’ve given; 
you hear them all the time. You can probably hear dozens if you 
listen carefully during the next 24 hours. Try to remember at least 
four and write them in the space below. This kind of expression 
is called a metaphor. It occurs when words that are generally 
used in one field of experience are used in another, such as 
in the expression, “Don’t make a pig of yourself.” You understand 
what “making a pig of yourself” means, but if you took the saying 
literally, it would be telling you not to change yourself into an ani-
mal (if you did have the magic power to do so).

SOME METAPHORS I’VE HEARD:

1. 

2. 

3. 

4. 

C. During the past 24 hours, you’ve probably heard a few of the most common metaphors in 
our language, and you may have heard one or two that were unusual. Some expressions 
are found only in a particular part of the country, and they sound strange when a native of 
that region says them outside his or her area. Why don’t you write a conversation between 
two people that has at least two metaphors in it? The conversation can be one you heard or 
one you made up yourself.

Lesson 2: Metaphors: Losing Heads




